BEATS, RHYMES & LIFE

An Exploration of Hip-Hop, Its History and Global Impact
Expanded UC A-G History / Social Science Course Submission & Teaching Curriculum
Original course creator: Kalyan Ali Balaven (Professor A.L.I.) | Adaptable educator edition, October 2026

Historical source: Athenian School UC Course Management Portal record printed June 3, 2015. This
publication revises and expands the archival submission using the detailed course syllabus and publicly
posted Hip-Hop 101 units. It is NOT a new UC approval or an official UC-issued curriculum.

1 | Course identity and approval context

Field Historical record / proposed adaptation

Original UC-listed name Hip Hop History

Instructional title Beats, Rhymes & Life: An Exploration of Hip-Hop,
Its History and Global Impact

Original school The Athenian School; Bay Area BlendEd
Consortium implementation

Course length One semester / half year

UC subject category A: History / Social Science — World History /
Cultures / Historical Geography

Grade levels Original portal record identifies upper-school
grades 11-12; confirm local target grades

Learning environment Blended: online instruction, discussion and face-to-
face experiential meetings

Current submission status Historical UC approval does not transfer
automatically; each school must review current A—
G rules

2 | Course overview: revised submission language

Hip-Hop is examined as a global countercultural movement, an expressive tradition, and a historical
archive of struggles over power, identity, memory, gender, class, religion and political voice. Rather than
treating music as an illustrative supplement, the course asks students to evaluate it as a historically situated
primary source alongside scholarly literature, speeches, legislation, oral histories, images, and local field
observations. Students investigate African and African-diasporic expressive traditions, the Atlantic slave
trade, Black intellectual movements, jazz and the Harlem Renaissance, civil-rights and Black Power
movements, the social conditions of the Bronx, regional U.S. cultures, and international youth movements.
They evaluate how historians construct causal explanations and distinguish well-supported historical
connections from compelling but unproven cultural analogies.

The course combines sustained source analysis and argumentative writing with audio-based close reading,
discussion, field inquiry and student-created recorded interpretations. Professor A.L.I’s XFactor album
serves as an audio reader to be questioned and corroborated, not an authority exempt from criticism.
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Students progress from document-based questions and a Chicago-style research paper to a recorded 8- or
16-bar response or audio essay, accompanied by a scholarly annotation explaining the historical claims and
source evidence. The aim is historical literacy, cultural competence, ethical listening, and independent
interpretation.

3 | Essential questions and student outcomes

e How do cultural forms emerge from interacting social, political, economic and geographic histories?

e What can lyrics, oral histories, music and performance reveal—and obscure—about the past?

e How did African diasporic experiences, political organizing, urban conditions and technological change
shape Hip-Hop?

¢ How do gender, sexuality, faith, commercialization, regional identity and globalization complicate a
single Hip-Hop narrative?

¢ How can a student turn documented historical analysis into an original artistic or spoken-word
argument without sacrificing accuracy?

By completion, students will: (1) analyze and corroborate primary and secondary sources; (2) construct
chronology and evaluate competing claims of causality; (3) compare histories across regions and periods;
(4) compose a sustained, sourced historical argument using Chicago citations; (5) speak and respond
respectfully in discussion; (6) produce and annotate an evidence-based creative interpretation.

4 | Course sequence: preserve the archival eight-unit UC structure

The 2015 UC submission organizes the course into EIGHT units. The separate detailed syllabus and
ProfessorALI.com organize instruction into FIVE thematic units. Both are retained below; they are related
but not identical, and the five-unit teaching plan should not be mistaken for a verbatim reproduction of the
approved eight-unit description.

1. The Four Elements of the Hipocalypse

Historical inquiry: Definitions of Hip-Hop, KRS-One’s “intelligent movement,” critiques of four-element
frameworks; primary/secondary interpretation.

XFactor / audio reader: The Inception; 4 Elements of the Hip-Hopalypse

Evidence of learning: Write a definition; compare KRS-One, Black Star and the audio reader; cite competing
evidence.

2. Hip-Hop's Deep Origins

Historical inquiry: Zaynab/Karbala, elegy, Islamic worlds, Saharan exchange, West African griots and Malj;
distinguish oral-tradition analogy from demonstrated direct descent.

XFactor / audio reader: An Ode to Zaynab; Ya Zaynab; Karavan from Karbala

Evidence of learning: Compare elegy forms and map proposed transmission routes; annotate which
connections are supported or speculative.

3. The Role of Blackness in Hip-Hop

Historical inquiry: African diaspora, enslavement, cultural syncretism, jazz, Harlem Renaissance, Langston
Hughes and coded language.
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XFactor / audio reader: Diasporal Histories; Jazzmatazz; The Pen

Evidence of learning: Read C. L. R. James and Rabaka; analyze sampling and double entendre; compare
Hughes with Notorious B.L.G.

4. Islam and Hip-Hop

Historical inquiry: Islamic identity and spirituality in Hip-Hop; Nation of Islam, Five Percent Nation,
Malcolm X and changing meanings of religious imagery.

XFactor / audio reader: XFactor; Malcolm and Me interview; selected spirituality tracks

Evidence of learning: Compare a historical speech or religious source with a Hip-Hop text; separate
description from endorsement.

5. Early Hip-Hop

Historical inquiry: Bronx conditions, New York fiscal crisis, DJs, MCs, breakdance, graffiti, early recording
industry and media representations.

XFactor / audio reader: The Inception (revisited); 4 Elements of the Hip-Hopalypse (revisited)

Evidence of learning: Chronology and sourcing exercise with Ed Piskor and historical documents; assess
claims about “founders.”

6. Hip-Hop Conscious

Historical inquiry: Black Power and civil rights, Malcolm X, Black Panthers, regional political consciousness,
activism, police/community relations.

XFactor / audio reader: Diasporal Histories (revisited); Eulogies; Malcolm and Me

Evidence of learning: Comparative regional artist research paper, 7-10 pages in the detailed syllabus; use
three distinct artists.

7. The “Isms” and the N-Word

Historical inquiry: Racism, misogyny, feminism, queer expression, authenticity, commercialization,
appropriation and conflict.

XFactor / audio reader: The N Word; Eulogies; Beneath Mom’s Feet

Evidence of learning: Moderated document-based discussion; compare women MCs and queer perspectives;
critique evidence and language.

8. Globalization of Hip-Hop

Historical inquiry: Transnational cultural expression; Africa, South Asia, Palestine, Zapatistas, ecology and
the internet.

XFactor / audio reader: Hip HopE; Reincarnature; Paradigm Shifts

Evidence of learning: Global case-study evidence dossier and final sourced 16-bar verse or audio essay.

5 | Five-unit teaching implementation on ProfessorALl.com

Teaching unit Core content and links to archival units

BEATS, RHYMES & LIFE | Adaptable educator edition | Professor A.L.I. / Kalyan Balaven



I. Introduction 1 week: Hip-Hop definitions, soundtrack-to-my-life,
four elements vs. aesthetic. Maps chiefly to archival

Unit 1.
II. Deeper the Origins, Darker the Roots 1 week: Zaynab, Karbala, griot, historical
transmission. Maps chiefly to archival Unit 2.
III. American Dream or AmeriKKKan Expanded sequence: diaspora, jazz, Harlem, coded
Nightmare? language, religion, Bronx, regionalism, Blackness.

Draws from archival Units 3-6.

IV. Contradictions & Controversies Eulogies, policing, racism, feminism, queer Hip-
Hop, economics, beef, activism. Maps chiefly to
archival Units 6-7.

V. Back to the Future Environment, paradigm shifts, global expression,
recording capstone. Maps chiefly to archival Unit 8.

6 | Detailed lesson arcs and XFactor listening tasks

A. Define Hip-Hop / soundtrack to my life

Texts / listening: Read KRS-One, The Gospel of Hip-Hop; listen to “The Inception” and “4 Elements of the Hip-
Hopalypse”; compare Black Star’s “Definition.”

Learning sequence: Post three songs that represent your life; write a two-source definition; reply
substantively to two peers.

Assessment: Claim/evidence comparison; 300-word source-supported reflection.

B. Karbala, memory and oral tradition

Texts / listening: Listen to “An Ode to Zaynab,” “Ya Zaynab,” and “Karavan from Karbala”; read materials on
mourning traditions and West African history.

Learning sequence: Map claimed cultural pathways; compare two elegies and a narrative rap; explicitly
label hypothesis versus documented connection.

Assessment: Annotated map and 500-word methodological reflection.

C. Diaspora, Atlantic history and griots

Texts / listening: Read C. L. R. James, The Black Jacobins (selected excerpt); listen to “Diasporal Histories,”
“The Message,” and KRS-One.

Learning sequence: Trace historical ruptures and continuity; analyze whether a rapper functions as a
contemporary griot.

Assessment: Timeline with 5 dated sources and 3 competing interpretations.

D. Jazz, improvisation and cultural syncretism

Texts / listening: Read Reiland Rabaka; listen to “Jazzmatazz,” A Tribe Called Quest, Digable Planets and
Guru.

Learning sequence: Identify jazz references and explain how sampling, improvisation and recording
technology transform meaning.

BEATS, RHYMES & LIFE | Adaptable educator edition | Professor A.L.I. / Kalyan Balaven



Assessment: Source-annotated audio close reading.

E. Harlem Renaissance and coded language

Texts / listening: Read Langston Hughes and sources on the Harlem Renaissance; listen to “The Pen,” “Juicy,”
“I Gave You Power.”

Learning sequence: Compare Hughes’s imagery with Hip-Hop representations of aspiration; analyze double
entendre and the 14th Amendment.

Assessment: Two comparative paragraphs plus a Chicago-cited short essay.

F. Faith, Black political thought and movement histories

Texts / listening: Read selected speeches and primary documents on Malcolm X, the Nation of Islam and the
Black Panthers; listen to “XFactor” and “Malcolm and Me.”

Learning sequence: Contrast religious and political interpretations; build a source matrix distinguishing
movement, individual and period.

Assessment: Document-based response using three primary sources.

G. Bronx, regionalism and Bay Area fieldwork

Texts / listening: Read Ed Piskor alongside independent historical sources; investigate Bronx 1970s and
Oakland regional histories; analyze Tupac, Paris, the Coup.

Learning sequence: Compare cultural geography; interview a community historian or study local archives
with informed consent.

Assessment: Regional comparison paper and local history field notes.

H. Gender, language, sexuality and commercial power

Texts / listening: Read Rabaka on women and sexuality; listen to “The N Word,” “Eulogies,” Queen Latifah
and Lauryn Hill.

Learning sequence: Use inclusive discussion norms; analyze artistic claims, bias and the market; consider
queer and feminist interventions.

Assessment: Evidence-based seminar and comparative source analysis.

I. Global futures and environment

Texts / listening: Listen to “Hip HopE,” “Reincarnature,” “Paradigm Shifts”; examine a case from Africa,
South Asia, the Middle East or the Zapatistas.

Learning sequence: Compare local movement sources with global music; challenge simplified diffusion
narratives.

Assessment: Case-study dossier and 8-bar initial draft.

J. Research paper to recording studio

Texts / listening: Revisit XFactor instrumental beats and historical sources.
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Learning sequence: Complete research writing, then craft 16 bars or an audio essay with an annotation
identifying each factual claim and source.

Assessment: Final paper, recording, annotated lyric sheet, and process reflection.

7 | Major assessments and submission-ready descriptions

A. Historical inquiry paper (research progression)

Original UC archive: a 25-30-page Chicago-style culminating paper asks students to argue which historical
factor most contributed to modern Hip-Hop, with both assigned and independently located sources. The
detailed teaching syllabus ALSO specifies a distinct 7-10-page regional political-figure / artist comparison.
These are separate documented assignment designs, not a single consistent length requirement. An
adopting school should select an achievable sequence, preserve substantial research rigor, and state its
actual implemented lengths and milestones in its submission.

e Proposal: a historically defensible question, 150-250 words, with preliminary source list.

e Annotated bibliography: minimum 6 credible sources including at least 2 primary sources and 2
scholarly secondary sources (suggested adaptation, not an archival quota).

¢ Outline and thesis conference; source credibility audit; Chicago notes/bibliography practice.

¢ Draft with written teacher feedback and peer response; final historical argument and reflection on
revisions.

B. Recorded historical argument (original creative assessment)

Original UC submission specifies a digitally recorded audio essay in rap form as a midterm presentation,
while the detailed syllabus / site also places an 8-bar verse and a 16-bar recording response at the end of the
course. Schools may retain both checkpoints or use a research-to-recording capstone; identify the adopted
sequence explicitly. A final recording may be a rap, spoken-word piece or audio essay, with accessibility
alternatives that assess identical historical competencies.

¢ Research: select a documented historical claim and identify at least three supporting sources.

e  Script: create 8-16 bars or 24 minutes of audio; mark claims, quotations, historical analogies and
interpretation.

e Record: use original, licensed or permission-cleared beats; avoid unauthorized distribution of
copyrighted recordings.

e Submit: audio file, written transcript, Chicago bibliography, and 500-word annotation connecting claims
to sources.

¢ Reflect: explain what changed when the research paper became a performed argument and identify
one unresolved historical question.

C. Document-based historical synthesis

Provide 4-6 documents from different perspectives (e.g., legislation, artist interview, historical photograph,
newspaper account, lyrics, scholarly excerpt). Students identify provenance, context, audience and
limitations; write a thesis-based comparison; and address at least one counterargument.
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D. Bay Area field inquiry / blended seminars

The archival UC record proposes field research on Occupy Oakland, Oscar Grant, policing, and Bay Area
activism. The 2017 external report independently documents actual face-to-face studio work across
consortium campuses. A modern implementation can substitute archives, virtual oral histories or local field
sites. Never represent every planned archival visit as an activity that occurred.

8 | Assessment rubric (adaptable)

Criterion Weight Evidence
Historical accuracy and 25% Chronology, geography,
contextualization causation, careful distinction

between evidence and inference

Primary and secondary source  25% Provenance, corroboration,

analysis counterevidence and source
quality

Argument and disciplinary 20% Thesis, reasoning, organization,

writing Chicago citation

Creative translation and 15% Meaningful transformation into

audience audio, not production polish

Reflection, dialogue and ethical 15% Revision, listening, respectful

practice discussion, copyright/consent

9 | Teaching practice, accessibility and safeguarding

e Use structured, moderated discussions when addressing racism, misogyny, homophobia, religion,
policing and violence; do not require students to repeat slurs or disclose personal trauma.

e Provide accessible lyric transcripts, captions, content notices, opt-in performance alternatives and
audio-production supports; assess historical reasoning equally across formats.

¢ Require attribution for borrowed lyrics, beats, images, interviews and scholarship; obtain student and
guardian consent where appropriate before publishing student voices.

e Distinguish artistic voice from evidence: a song may be a primary source for an artist’s claims, but not
proof that its account of an earlier event is historically accurate.

¢ Treat assertions of a direct Karbala-to-West Africa-to-Hip-Hop genealogy as hypotheses and interpretive
comparisons unless independent primary/secondary scholarship demonstrates each transmission step.

¢ In ablended format, schedule face-to-face dates across school calendars early, as the 2017 teacher
profile identifies scheduling as a concrete obstacle.

e Optional modern Al use: allow transcription, source-finding or beat ideation only with disclosure;
require students to verify claims and retain personally authored analysis and voice.

10 | Alignment to current UC A-G Area A guidance

The UC Area A guidance currently emphasizes primary sources and secondary scholarship, historical
change, social structures, power, geographic change, source evaluation, and oral/written historical
communication. A World History/Cultures course must meaningfully examine historical periods before the
eighteenth century and comparative histories beyond the contemporary United States. An adopter should
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demonstrate these through the actual calendar, source sets and assessment artifacts rather than relying on
Hip-Hop subject matter alone.

Current UC emphasis Where demonstrated in this adaptation

Change across societies and periods Saharan networks; Atlantic diaspora; Harlem;

Bronx; global movements

Cultural and political structures Empire, enslavement, religion, civil rights, Black

Power, state/community relations

Historical evidence and argument Primary-source dossier, DBQ, annotated

bibliography, research paper

Comparative global history West Africa, Islamic societies, Caribbean, U.S.,

global case studies

Oral and written communication Seminars, Chicago-style paper, recorded sourced

historical argument

Submission guidance: Verify the current CMP template, subject-area criteria, approved grade level, actual
weekly hours, instructor qualifications, assessment lengths and access to readings. An institution must
submit its own course or follow applicable UC procedures for adoption; this document does not grant A-G
credit. UC’s current 2026-27 course submission window ended August 31, 2026; the portal indicates the next

cycle begins February 1, 2027.

11 | Source record, external corroboration and limitations

A. PRIMARY ARCHIVAL SOURCES (provided by course creator)

Balaven, Kalyan Ali. “Hip Hop History.” UCOP A-G Course Management Portal, The Athenian School,
printed June 3, 2015, 12 pages. Establishes listed Area A classification, semester length, overview, eight
units, assessments and original paper assignment.

Balaven, Kalyan Ali. “Beats, Rhymes & Life: An Exploration of the History and Future of Hip-Hop.”
Detailed Hip Hop 101 Syllabus, 31-page instructor document. Establishes five teaching units, track-by-
track assignments, regional paper and 16-bar capstone.

Balaven, Kalyan Ali. “Hip-Hop 101.” ProfessorALIcom, https://professorali.com/hip-hop-101/ and unit
pages /unit-i/ through /unit-v/. Publicly documents the five-unit teaching curriculum and XFactor track
integration.

B. INDEPENDENT AND CONTEMPORARY REFERENCES

Foundation for Blended and Online Learning and Evergreen Education Group. Teaching with
Technology: Educators’ Perspectives and Recommendations for Successful Blended Instructional
Strategies (September 2017), pp. 24-25 (PDF pagination 24-25).
https://files.eric.ed.gov/fulltext/ED589995.pdf . Includes an extended named Kalyan Balaven teacher
profile, confirms course title, studio recording sessions, XFactor as audio reader, and student use of
instrumentals. Strong direct corroboration.

“Hip-hop Based Education.” Wikipedia, https://en.wikipedia.org/wiki/Hip-hop_based_education . Section
“Hip Hop 101” names Professor A.L.L, the BlendEd Consortium and XFactor. Useful historical mention
but an editable secondary/tertiary source, proof of a national first.
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e  University of California. Area A History / Social Science requirements:
https://hs-articulation.ucop.edu/guide/a-g-subject-requirements/a-history-social-science/ . Current
approval criteria.

¢ University of California. Course Management Portal: https://hs-articulation.ucop.edu/ . Submission
timing and process.

C. CLAIM BOUNDARIES

The archived UC record establishes approval of “Hip Hop History” by the date of the 2015 printout, and the
independent 2017 report documents that the course was taught. Neither independently establishes that this
was the first UC-approved Hip-Hop history course in the United States. The strongest defensible language is
“a pioneering UC A-G-approved high-school Hip-Hop history course” unless a comparative UC historical
inventory confirms priority.

12 | Reuse and adaptation note

Prepared as an educator-facing adaptation of an original curriculum by Kalyan Ali Balaven / Professor A.L.L
Credit the creator and the archived course when adapting. Educators should replace local implementation
details, verify readings and links, secure rights to media, update scholarship and obtain their own UC A-G
approval. This guide does not confer permission to reproduce third-party songs, books or videos.

Companion archive: https://professorali.com/hip-hop-101/ | Research profile:
https://files.eric.ed.gov/fulltext/ED589995.pdf
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